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ABSTRACT

The Journal of Studies in Language 39.3, 283-297. The study examines English
texts in CBI classes to illustrate how the functional grammar can help English
learners understand in grasping the main ideas of the texts. More specifically, to
find out what messages the writers try to convey through the texts, the
Theme-Rheme constructions of the texts are analyzed to find out what language
elements appear in the Theme position and how often they appear in the
position. As a result, we found out that the writers used the same phrases
repeatedly in the Theme position to emphasize what s/he wanted to talk about to
the readers in both texts. Moreover, the patterns of Theme-Rheme constructions
are different according to the level of the texts. While the beginner-level text
employs only simple Themes, the intermediate-level text incorporates both simple
and multiple Themes. (Konyang University)

Keywords: Content-based Instruction (CBI), language-focused CBI, functional grammar,
Theme, Rheme
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2} QIEARRIAI G O] WA= FEE T 53], ddojwSolA gusoleh= 7ig-2 o] A= 7lgoe] of ™ 2
9] AVfE WSHHE ot dojugofA] 2] g8 1960t Fiutrtol A APH Bo] EYWS(French
immersion programs)©] A|Z7} =] 2ThLambert and Tucker, 1972). ©]%- Mohan(1986)°] ¢1ojet Zell= g-3to] FQ A
2 7Fz5hHA e5d F3% Aol W S shul Y854 w45 (Content-based Instruction: CBI) 2.2 Z}2|uj7ls
At CBI= AlA B2 =0l WS Aol A] 28517 9l 0™ E5] 1990t 5ol A= CLIL (Content and Language
Integrated Learning)2 A|2F0=2 <lojggtw-80] &Hls] o]fojz]1l Itk Coyle et al., 2010; Dalton-Puffer et al.,
2010).

ol nl-gof| 4 O] Fot 52 o] Bl A TSt A Y w8 AU w8 g AU A WSl A F
ojorst A9} W HAS ==U]7| %= $Hh(Harrop, 2012; Met, 1999b; Ravelo, 2014). Met(1999b)= 19| =5,
Content-based Instruction: Defining Terms and Making Descions®l|4] CBI®|4]9] ‘contents’o]] thet A 2|7} ALol=
SiERt A 2 2l 21465l 0 W T35k CBIE &85k WS olA = 8= 54 9] 4~ (content-driven) '

K9] CBIZ4H& 8] ORI 7 9lo] F419] 44 language-driven) ¥410] CBIF 9 B4 S HHH Bt qleka 53
Slgiek. o] atohel, dlojot Telx S| AAES AHT AT TEHOZ AT A ] S glolel
FR%E G 1) o] S2 olTA FABAA/ 1] that AR o] AR gk A7 BT A4 oA

oloju} Zell= & st 2|55+ 180 Pf|R+= 750 T2 A2 Z|Z5kAL Itk Brinton and Holten, 2001;
Brinton and Snow, 2017; Eskey, 1997; Lyster, 2007). Brinton®} Snow(2017: 14) = %2 CBIS-AollA| 7F2 2] 112} 5F=
olo]2 WAIH o7 712 2]7] HUR= ‘incidental” 81450] o Foj| =2 Gttty Avgshy 1 A}, o7} 54514
B2 otEAREolAl = AEA 0 & ojo] W G uHe 4= Qlekal 2] A et ThA] oA, A= d1ojo] 52 7
10] ofH 2t vl a1} Sk Al =2 Adojof] 23S BHE ) |24 550 dofd 4= qlrk= ofujo|tt.
o] o]21 2 o 7 24258 wl(consciously aware E+=noticing) 555 thl 45 2 Adofsixts
AFESITH Gass, 1988; Schmidt, 1990, 2001).
= o]Zgt CBIY] THAIES S5E5H7] It WH o7 AA| 7|5 o8KSystemic Functional Linguistics:
SFL)9| 7|%5-2H-& 285 CBI 92 Avlsta At gict 71% 2 CBI $=90)|4] sh5ArS 0] ZE=.9] olu|S 44
Sk o] Aol 23S & T kol A 0 &, EATFoA = 7152 2] Theme-Rheme 755 &85}
|

Ao T2l CBIYo] AdA o7 o7 o] Fold = Q=A1E Zﬂ/‘] Stalzt Rt o flstod 41| 5-H(theme-based)
o= P 2Fu FF 0] ol A EE-S T/doH= H(clauses)©] Theme-Rheme 1-3-& £49510] o)L A l<5
AEo] WA B2 FAIE F B A oloi e 4= UeAE AuE 2ol o]ofl 94 v rolkl= A CBIof thgt Al

A A5 A B ot ol A Ak aariie] S7t He 71sE ol tisto] dotR s g Zlojtt

2. o|=A ujA
2.1 L= 0{ 4= (Content-based Instruction: CBI)

Content-based Instruction (CBI)< Mohan(1986)2] Language and Content2H= | A]ol|A] Q1oje} Zel= §3to] HQ
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3 7H=]%1 7 o F Brinton 2](1989)7}F 2424 0 2 FA|2lshH @599 CBIZ At]ul-E 51| =
At o] T W2 AFE Fol CBIY] w54 gt il YdZo] H A AlGsiA HalolH @59 7kA] = {838 dojw
THOZ AMEE|Y QItK(Crandall, 2012; Fitzsimmons-Doolan et al., 2017; Genesee and Lindholm-Leary, 2013).
Genesee?} Lindholm-Leary(2013)= CBI 2] A4 © & 725 A5+t AA1= CBIZ | SSAFS A Tl 1l 9]
H|3e ZHEE AN sk=Tol 2e BEA eEARE0] HR: AolE AR & Q=& BV 15015 Alsiths o]
o} FRA == CBIE shEAREol7 dolE 7FE gt oy et AFRl4] T12] a1 Q123 g H7iA] w-5o] 7hssirtal A
gRit}. vl e & | CBI= WiEte]| et AR E= ddofo] A1 7|52 vk Al et g ShsAEe] AEA o2 ARG
She ol 7hadInkes Alo] 2 FRdoletal =it o9tk Stoller(2002)& 2jAtAE2] E=ql AdolE B85t
A 22 7tE A=A shEAREelA| on| Sl WERtol|l A 1o1] ] 712] Z1&( 4171, 271, Tl E71)= 7124
= QlojA] il -85k i olefar sl it o|E % CBIZF E @] HE A7
A 7S Qo A =2 RE TRt FEIE  AlA| ] WS el A AR E A Ql1 2 ASo] AlESiA X
=11 i} o]= CBIS] 9 o] shte] 4 H S0 = Zlo] ob gt F-o %l Wetof whet 3-87Fs5h ko] 7]
ool @3 717HE <t Hilels S8 w0 = Holgls Aol & 4= it

o]&{ gt CBIY] T3} SH= Brinton} Snow(2017)°l14] AIAI% ‘newer hybrid models’ o4 & o Ha}s] RolFa1
of| Brinton 2](1989)7} 4:7l1§+ CBI 2] Al| 7FA] -3 0] Ki2ksl= At o] w-Sd7ol| 4] o] @A X2}
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a3 1. CBI9| RISHBrinton and Snow, 2017: 5, 9)

CBI2] EAQ <854’ (‘flex’:Brinton and Snow, 2017:9)2 <713 1>9|4 A& CBI7} o8] FEi=2 Zsted 4= Q=
AN FFS
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‘#Z]P/tﬁi WAREAlE &5 o1 4= eH o] 2ol sk A ™ CBIO| 544 Q] w5 a3E 7|5k o=
= 5= Utk o213t CBIC] @HA|12] Q1.2 2 Met(1999b)= 10| =24 CBICIA o] Zel=of tieh A o7} dtoh= ot

1}%‘3}‘:} Hh=ral 2125kl oS SAH, Crandall?h Tucker(1990)= CBIOIA o] ZRl=zh <o, Afelstat g2 of
=24 2ofe] ZRI=E ofn|ttial 74615 © ™ Genesee(1994)= CBIO|A @] ERl== WIEA] ShE4] Hofd %97 }
glom el5AkEe] Wilo] Sl FAIRPH BlddojAQl ZRI=7IA| = b thal SHEITh o]of Met(1999a: 150)= ZH1=
©] A O]= “cognitively engaging and demanding and demanding in order to motivate learners to participate and persist
in content-based tasks'2H11 S}t 1 AT o] 2]dt Meto] HolE B2 4] meo] Zel=2 Asisict
@M AEER= CBI9 & HE shto] T2 FHl=ef AoE ofEHA| ot A7 digh ZA°]
Harrop(2012: 60y B-& AT-So] Zel20} ¢lojo] §4ko] o] tialiilie 452 51 glxjet o] 58 ol £
HPHo| et A= ol HESHal A A5H3c) Yol 1= CBIC] ‘double-effects’ 2} ‘double-processing’ 2] 7id-& A

IN

.—“~

F

HohH Qlojel Fell= 0] -9t W8-S | R[5k o 50| T4 H= "4 (‘double-effects’)©] 25| TH(“double-processing’)
o] & 4= Qlrtar Agsiairt. thA] ol A, oot ZHl=E o] 9| gotoh-tie] met dojet Zel=of tigt 241 &
Kol 58 45 Al oje e, sloje} 2el2, 5 ool thet -84 G7}} 1 412 Qlrke Holeh, ol 4:91o)
SROFRA, S5, 18 37 52 Telslel off FeEE Heshi olofe} E1 %2 ofmiA] §9 Zo)1e] cheled
055 TRIslelgiThs B A

e

“of| A= Brinton £](1989)0114] A|AI$t CBI -7-3 % Theme-based CBI2F Met(1999b)7} 473t Aof-ZH = &
Al(a continuum of language/content integration)°l 4] Language-driven FEf2] 7H'E-S ECiZ W 8HHE A
Sk T2 Met(1999b: 4)7F AJAIRE lof-Z )l = -g-ghe] ALAo]ct,
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CONTENT-BASED LANGUAGE TEACHING:
A CONTINUUM OF CONTENT AND LANGUAGE

INTEGRATION
Content-Driven Language-Driven
Content is taught in L2. Content is used to learn L2.
Content learning is priority. Language learning is priority.
Language learning is secondary. Content learning is incidental.
Content objectives determined by course Language objectives determined by L2
goals or curriculum. course goals or curriculum.
Teachers must select language objectives. Students evaluated on content to be
integrated.

Students evaluated on content mastery.
Students evaluated on language
skills/proficiency.

A% 2. Met(1999b)2| 210f-Z2&HI=2 2| AL

= dojet Fel= 0] gl ddojot ZRl= F oftof & B 23S 9k ARl et ohafet 4 9] %
= 9lom Fel =0 i]%?l’(content-driven) e e e k= %@%‘Qi’_ total immersion program )
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25 g5k 21oj4=Y(Language classes with frequent use of content for language practice)= A A|SFSLE.

Schleppegrell 2](2004)+= A4AA 0 &2, CBIOX Fg6l= AXH 6= o153 Folo] dojalgo] AFsA 0 =2 H7]
=R K1 7]E2] CBIO| W04 Adojugo] & o ZstE|ojof ghttal F4519irt. o] AollAE 7]e-EHo]
CBI®] & Heboh= 22 sl a8 S Aokl Qhistl] 152 Folahsatae] A 449 WA 8-S & o 47

olsiE 4= A= WO E WA HAES] ol g U] Hipe 715EHe 88510 5A=2 gAE it ol

7} WTH HA Wp2tet ShEAES 918 71 s Roll ot QhiiA & ‘5 =o| mj-- 2s] o] Fof 2] 1 Qltk(Butt et al.,
2012; Coffin, 2010; Derewianka, 2022; Gebhard et al., 2014; Oliveria and Sharon, 2019). & Lo A= ZHO] HA| 2
SFL2] 7’5ol Tt ARkl el U8 v A e = /7] whizoll Aol -85l A= 71 ewriel /g2 o=
A H 7] = shAlet

7's oM 3 B AR Y SR S HIA |7 5hte] H(clause) @] Aol HAXH of2]eh H o] &4
2 Theme-Rheme 32 7ig © 2 A3t} Halliday(1994)°1 2J51H, Theme2 SFALS] WA 2|7} Falof] st Z1Q1%]
£ YER™ Halliday 2} Matthiessen(2014: 64)J| 4= Theme2 WA 2] 2] AJ2F(“the starting point for the message’)©]
2kl g olst3itt. Themeo©| WA ]9 AV‘RJ olgtal tchH 11 o] 2] FE-2 Rhemeol SlldstH Rhemeoll=
Theme©f|A AF3H L-&of it 2 HE-E A7t Eggins, 2004). ThA] 2ol 4], Theme-Rheme 735 5ol 22
On|7H A =21 AN A & 4= Qi @.4 AlZH?] Themeoli= o] 712 All 7F4] 9] HE}7 | ‘5 (metafunction) - 73
B & (experiential), tH31H(interpersonal), B]AE X (textual)-©] 25 EZgHE 4= ¢Jom o]= ZFZ} Topical Theme,

Interpersonal Theme, Textual Theme 0% A& E Tt Th3-2 M| Topical Theme®]] et A S Ao H == 5},

H 1. Topical Theme (Butt et al., 2012: 170-175)

a  |The lion and the unicorn were fighting for the crown.
b |Put the cattle on.
¢ |Merrily, merrily shall I live now.
d  |On Sunday morning my love will come in.
Topical
Theme Rheme

Topical Theme-= A| 7FA] 58 2] Theme % E5-4Q1 Q40| Topical Theme®ll+= HAFH a)H BAFH(D), FAFKc),
AXAHd) 7t & 4= Ik

Th3-© 2= Interpersonal Theme 2] SJA]o]Tt,

The Journal of Studies in Language Vol. 39, No. 3, 2023
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H 2. Interpersonal Theme (Eggins, 2004)

a |Do you give blood?
b |Ithink they take a pint or whatever it is.
¢ |Stephen, do you want more soup?
Interpersonal Topical
Theme Rheme

Interpersonal Themelli= A& Ate] 9] 42 2HE- A= 21 HIE UEU= o) 2] &0] YIA]sh=tl 7Fd tiE2l A
5 2= O]F-E9] Finite(a)¥} Mood Adjuncts(b), Vocative Adjuncts(c) 5-°] 21

TF2-2 Theme 2] PEZ|2} 53 Q1 Textual Theme©|Tt.

H 3. Textual Theme (Butt et al., 2012)

a  |Nevertheless the alternative was not an alluring one.
And Jill came tumbling after.
Textual Topical
Theme Rheme

<3 1>°f|4] 519 Topical Theme©] H|A| 2] 2] Y-go] <FS Q1S LEFHTHA Textual Theme 1 H-8-5°] ‘o]
AP dPANE 7 AZEEE=AS HoJZETHThompson, 2014: 163). T3 < 1~3>0] A4 %] &, Theme-2> HF=A] 5119
Topical Theme2 EF3}oF St Topical Theme©] T © 2 ThemeAt2|ol] 2 4~ AT, <5 Interpersonal T+
Textual Theme} 20| -S4 4= 31 0™ A| 712] 5 2] Theme©] B5F -5A|of AREE 4= & QlTt:

HIAZ] 9] AJ2]] Theme©] T 0] Foio} TRt Zlo] 7 A o]7]= sht fj&2+= Fo)7} ofd thg 247}
Theme®] AF2]e] = B¢k A5 & & Stk o] o, x| 795 unmarked Theme©|2tl shH 2] 495

marked Theme©]2F2! $Ht TFE2-2 unmarked 2} marked Theme 2] f|A]o]th.

B 4, Unmarked Theme (Eggins, 2004: 318)

a |l am heating the soup up.
b  |Did this really happen?
¢ |Where did she fly to?
d |Pass me the soup.
Unmarked
Theme Rheme

B 5, Marked Theme (Eggins, 2004: 318-319)

a |In Switzerland, they give you a cognac.

b  |As for Diana, she has donated blood 36 times.
Marked
Theme Rheme

The Journal of Studies in Language Vol. 39, No. 3, 2023
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<3 45O AT, B B ARSE A IS AEskiA} she oln)2 % v 4 kel Slstod 7k el A1e)
(unmarked Theme) O & HWA|ZA] HES AJZSE % 9lom Tof vitj2 159] ok wta thE A¥|(marked
Theme)& SF7]% gtk o]of tsto] Eggins(2004)= 31 22F Bi= 3RS T159] 2 B gol| dd& 745t
A 755 51719161 marked Theme= ARE-SITHAL SEGITE o2 A SFLO| 7|52 oM« 2120 21 845s
bR 10 2 1w Al Lol Biek clollA] e AES §0 24 st B A} s oot elo]z A
1% ik At

=

o

3.7Is24S &8st Ao] 42| CBI

oA el A 2 7152 ] Theme-Rheme 2] 78-S 5ol AEA<1 10|54 CBI 4~ -2 AlAI6k
2} Rt} o] & $lote] 2 Aol A BAZ HIAE = 2F(ANTHEE(B1) 9] tigtal wAboA R ]
WA B A S 0] ZEZ(theme-based contentS)i TEleIglem 55] 25 <=0 WA= QRS Apslet
=z

TS TRt e 2oke] 2R Y] AL T 0 WA A Abelel, HEfet 5o ekt 2okl FAER T

WA g 450l S WA ARl s okl 2
Q.
[e)

o tF-E o] BAkS thi(simple clauses)2] FEH=Z

THE BRAIN AND
TECHNOLOGY W

B. IDENTIFY What is the main idea?
O a. People multitask more with technology.
(O) b. People can multitask.
O c. Multitasking is bad for learning,

(O d. Multitasking uses a lot of brain energy.

J% 3. 25 £&9 30| 22
) & Aol A o] A1 B19] <52 CEFROYA AIARH G0l w2 Zlo|™ AlpES] BB “Ho] 5 oA EHs}3 o™ Bl =2 ©)

AEL «Fo| S o)A T skt

The Journal of Studies in Language Vol. 39, No. 3, 2023
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W Aof| A= 9] EE-The Brain and Technology-2 AA|¢F & FAIE =+ Z-F{(What is the main idea?)= 5}l St ©]
A o] wAjol| A= shEAREe] s Al 29 A = TAIAR] W8-S ololRi=AlE v AEE0] HiE
oojIet. tiFRo] SR Fo HES 2 S5 s Ha Aol 194 FAE A olalig 4= AR 25
0] SsAEe s Ets skl Qe 2 shHshAE sliA
o] EE2 ¢ 2 FAIE F olelfld & Q== ofF lofo]] & WFolof sh=A]E Ak sl= Zo] F-asirt
7|52 Holl SlobH, whatol] theh H-2 2o s 49 *];‘m(Theme)oﬂ FEofetal ARt 55|, o] AR of vk
SHA L LS B8 T o7t let ol AR 1 22 5ol Aotz sk o8 HA X7 EA
A 2171 "liZo|thThompson, 2014). T2kA] stEAFE=R Stof= Theme«] Aol BEEA S 2 Veh b= 333 Fhot
Theme-Rheme 732 A3 K11 71 o]0 5S4l Zobd A2 A A © & 735 6l= A X £ et
UA Hrek
9 e A At 2ge] Feof Ae]of| HHEA 0 2 vehd B ot

m
iy
1o
N
>

.
&

(1) Theme Aeje] k20 2 Lpeh he A3
a. multitasking(5)
b. multitaskers(3)
c. the brain(4)
d. one/the study(4)

(1)1 AN ol S et B Eahs BEo] Rolof tiet 2917 ek & 4= ek, st & B 7AES ofn)E ofs}]
Sl M= ¥HEH 0 2 Uehct Theme 27+ o] 2} Themeo] Tigh A|2-2 12 AFE51 Rheme S 220] A1 HoJof 3t

ot WA multitasking ¥} multitaskers 2] Theme-Rheme-= A H = = 5}},

B 6. Multitasking2} Multitaskers Theme-Rheme

a  |Multitasking does not only tire the brain.

b |1t (Multitasking) results in more mistakes.

¢ |Multitasking interrupts the brain as it builds memories.

d  |Multitasking changes our brain.

e  |Multitaskers had a hard time staying focused on a task.

f  |They (Multitaskers) were easy to interrupt.

g |They (Multitaskers) also paid more attention to unimportant information.
Theme Rheme

2] <3 6>°f|A] Multitasking ¥} Multitaskers Theme-Rheme 755 HH H| 24 20| A7} W= sl|7IT}. ZF Multitasking
©] Rheme ®] U-8-2 =¥ multitasking> AFE9] =5 mstAID #9t ofyel(a) & B B2 A54-E SHA| *rhb). E-t
multitasking-2 (2] 7]5)E ®Wdllstal(c) HSHAZITHd) = A= olalld 4= Ut tf2-2 2 Multitaskers 2] RhemeS AF

The Journal of Studies in Language Vol. 39, No. 3, 2023



A Study on an Effective Teaching Method in Content-based Instruction (CBI) * 291

¥ HH 0] FAl= F o EE ez Multitaskers= 8 7F2] 2] ol F56l= Z-& o2 I5kal(e) Sh= Lol Waf 17|
() H=E Fa5H] 2 HHo HFE st tHg)= AME T dA| k. o] A ¥HEH & 3A ] Theme-Rheme
TZE Fol E0] 2ol ofH HAXE HEotalz} sh=A] & 4= Qlrt. HhA] HollA] 7HE Bo] theme ] A2 of] LrERd
multitasking?} multitaskers 2] AT A H o} =-0] Z£4|(main idea)”} Multitasking is bad for learning.©|2}= Z1-&
& 5 Gov o2l R SRS E Het 4 29 FAS BE SoRAE HET 4 9

Multitasking?]o] Theme2] Ao HHEH o2 Leht= HHL one/the study©|th. SHATE one/the study2]

Theme-Rheme7-5+ multitasking 2] Theme-Rheme7-X8h= 5 TS QF-S Ho|al Qe

H 7. One/The study Theme-Rheme

2 |One study found th?t people who try to do two thinking tasks at the same time make nearly three times as
many mistakes.
b |One research study looked at the brains of multitasking students.
¢ |In this study, students watched TV and studied new information at the same time.
d |The study found that multitasking brains stored the new information in the wrong area of the brain.
e |One study looked at how well people focus attention.
f |In this study, the tested two groups: people who multitask online and people who do not.
Theme Rheme

<3L 7>9]14] One study(a)2} One research study(b), the study(d), One study(e)= 2} sl|dok= 2] F=0]o]=} Topical
Theme©| A9t (¢)2F (HE EH, F 4% 5 =071 opd ZX|AM(In this study)”} Theme 2] Z}2jef| #]]5tal Qlct. &,
(©)2}H (D] T Aofl A= 7P AWFA Q1 unmarked Theme©] ©Pd marked Theme©] AF8-E| ST}, &F A] 27| 4] A 2 v}
oF o], 715 FHol= A2 B 3Pt & o =24 = A0 3015 E7] flote] 249 Fo17t obd Brte]
(adjuncts)2F 22 TR Q47 -G EIThl AYSIGI) 9 <3 5>ol A= AR F A6k Qe A7 o B A A8EE 3L
=]l gt #AIA R HHE Avlohs 2= AR o thE Ah= TEEA| markded Themes ARSRE A2 & 4 3L
©]2|3t Theme ©] markedness S 53l S5 29 W82 ST & AU=s okt

Z oF5AHY] A9, AR 0] Fof 2 e Al 29 FAIE metehe AL 1A 41 Ao] ofy . SEA|TE o]
oAl A2 uiel Zo], 29] FAIE 27| oA HIAA] 2] AR R] Themeoll HHEA| 0 2 U= AojE FHO =
A F B A 29 FAIE oo 4= Itk thA] WollA 71525 2] Theme-Rheme ] 7I'd-> Sk5A1= stolg =

2 ofgls}7] Sfste] ofw QlofAielel] 24E Folo sh=|S Eeolerh

3.2 3E=0 CBIEHIAE
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Loneliness: How can we overcome it?

Most people feel lonely sometimes, but it usually only
lasts between a few minutes and a few hours. This kind of
loneliness is not serious. In fact, it is quite normal. For some
people, though, loneliness can last for years. Psychologists are
studying thiz complex phenomenon in an attempt to r
understand long-term loneliness. These researchers have
already identified three different types of loneliness.

The first kind of loneliness is temporary. This is the most
common type. It usually disappears quickly and does not
require any special attention. The second kind, situational
loneliness, is a natural result of a particular situation—for
example, a divorce, the death of a loved one, moving to a
new place, or going away to college. Although this kind of
loneliness can cause physical problems, such as headaches
and sleeplessness, it usually does not last for more than a
year. Situational loneliness is easy to understand and to
predict.

The third kind of loneliness is the most severe. Unlike
the second type, chronic loneliness usually lasts more than
two years and has no specific cause. People who experience
habitual loneliness have problems socializing and becoming
close te others. Unfortunately, many chronically lonely people
think there is little or nothing they can do to improve their
condition. Psychologists agree that one important facter in
loneliness is a person’s social contacts, eg., friends, famil
members, coworkers, etc. We depend on various people for
different reasons. For instance, our families give us emotional
support, our parents and teachers give us guidance, and our
friends share similar interests and activities. Howewver,
psychologists have found that the number of social contacts
we have is not the only reason for loneliness. It is more
important how many social contacts we think or expect we
should have. In other words, though lonely people may have
many social contacts, they sometimes feel they should have
maore. They question their own
popularity.

Most researchers agree that the loneliest people are
between the ages of 18 and 25, so a group of psychologists

decided to study a group of college freshmen. They found
that more than 50 percent of the freshmen were
situationallylonely at the beginning of the semester as a
result of their new circumstances, but adjusted after a few
maonths. Thirteen percent were still lonely after seven months
due to shyness and fear They felt very uncomfortable
meeting new people, even though they understood that their
fear was not rational The situationallylonely freshmen
overcame their loneliness by making new friends, but the
chronically lonely remained unhappy because they were
afraid to do =o.

Psychologists are trying to find ways to help habitually
lonely people for two reasons. First of all, they are unhappy
and unahle to socialize. Secondly, researchers have found a
connection between chronic loneliness and serious illnesses,
such as heart disease. While temporary and situational
loneliness can be a normal, healthy part of life, chronic
loneliness can be a very sad, and sometimes dangerous,
condition
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H 8. Loneliness Theme-Rheme

a |but it (loneliness) usually only lasts between a few minutes and a few hours.

b |This kind of loneliness is not serious.

¢ |Infact, it is quite normal.

d |The first kind of loneliness is temporary.

e |This is the most common type.

f It usually disppears quickly and does not require any special attention.

is a natural result of a particular situation-for example, a divorce, the

g  |The second kind, situational loneliness . .
death of a loved one, moving to a new place, or going away to college.

Although this kind of loneliness can cause physical

h problems such as headaches, and sleeplessness, it usually does not last for more than a year.
i |Situational loneliness is easy to understand and to predict.
j | The third kind of loneliness is the most severe.
k  |Unlike the second type, chronic loneliness usually lasts more than two years and has no specific cause.
| While temporary and situational loneliness can be a |chronic loneliness can be a very sad, and sometimes dangerous
normal a healthy part of life, condition.
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H 9. Multiple Theme

but it (loneliness) usually only lasts between a few minutes and a few hours.
In fact, it is quite normal.
f .
¢ |So, agroupo . decided to study a group of college freshmen.
psychologists
have found a connection between chronic loneliness and serious
d |Secondly, researchers

illnesses, such as heart disease.

many chronically

e Unfortunately, lonely people

think there is little or nothing they can do to improve their condition.

Textual Interpersonal Topical

Theme Rheme
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